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Self-determination is an
innate tendency in every
human being,
manifested by the will to
exercise influence over
its existence,
independently of its
mode of communication
or the supports required
for its situation, and
guided by its own needs
and aspirations.

Inspired by Shogren, 2015



Exercising one’
self-determination
facilitates access to

one's social
participation

and quality of life.

Inspired by Shogren, 2015




This process can be facilitated
or hindered by both individual
and environmental
characteristics, as well as by the
interaction between them.

Supporting someone with a
focus on self-determination
requires adopting a committed
approach and employing
practices that foster the
development of the individual’s
capacity to act within their
environment.

Inspired by Shogren, 2015
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... of autonomy

... of affiliation
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Behavioral

Self-determination involves
autonomy

interacting with one's human
environment.

This interaction can be hindered or
facilitated by the people who are
part of that environment.

Psychological
empowerment

Relative self-determination (Lachapelle et Wehmeyer, 2003)
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Perceived risk Actual risk

 The first risk that comes to mind! « This type of risk is more objective.
o Itis a subjective risk that is specific to Here are some questions to ask:
the person. o Are the risks greater for this
« At this level, taking the initiative is person than for another?
often discouraged. o What is the probability that this

risk will occur?
o Does this risk have serious
conseguences?

Acceptable risk

o It isthe level of risk that allows for self-
determination!

o To make the risk acceptable, we can
promote the learning of new skills or
adapt the environment.




Thank you!

www.autodetermination.ca
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